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(1)  We grow up learning to speak and in normal circumstances spend much of our time doing it. @ We also appear to
speak without much conscious effort or thought and generally we talk because we want to, about matters which are of

interest or relevant to us socially or professionally.

(2)  When dealing with errors arising from overgeneralization, we suggested that the learner processes the new data in
his mind and comes up with a succession of rules that produce new patterns in the target language. The learner is
constantly attempting to solve problems and make sense of the linguistic evidence around him. Consequently, error 18
inevitable; it is, in fact, an integral part of the learning process and developing competence. Students will produce
errors because their hypotheses about the new language are wrong or incomplete. (g Errors are not, therefore, to be

regarded as signs of failure, but as evidence that the student is working his way towards the correct rules, Nor are
errors harmful to the learning process, as the behaviourists suggest.

(3) @Thig Japanese philosophy of self-discipline iz abracadabra only so long as it is separated from their individual
life experiences in Japanese culture. We have alreadv scen how heavily this shame which they assign to 'the

observing self' weighs upon the Japanese, but the true meaning of their philosophy in their psychic economy is still

obscure without a description of Japanese child-rearing.

(4)  The core component of most well-known teaching methodologies consists of activities where learners are required

to speak or write the second language. g The teacher can exercise varying degrees of control over the language that
is produced, ranging from repetition at one extreme to free discussion at the other. The underlying assumption is that
it is mainly through productive practice that learners internalise the svstem of the language.

Our observations of natural learning make us question whether productive practice is as central to the basic
learning process as we have usually assumed. The evidence suggests that the internal processing mechanisms operate
equally effectively (perhaps even more effectively) when the learner is not producing language himself. In the initial
stages, for example, there is often a silent period, during which a natural learner produces no language at all.
However, he is already constructing a system which will enable him to speak when he is ready. @Indeed the very

fact that learners can produce spontaneous utterances which reflect their own created systems 1s itself evidence that
creative construction precedes production, because the utterances could not exist before the system that generates
them.
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